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The task of teaching staff in higher education yodzased on the targets set, is to select fronr timethodical
achievements all progressive means and thus tgehamdernize the educational process, ensurimgstarch and exploratory
character [1, 4, 10]. This approach will contribute establishing a creative atmosphere in the grouforeign students,
development of thinking, and abilities. This shobkl non-violent learning, but encouragement fomébmn, respect for the
intellectual strength of the student. Freedom dght o choose will determine not only the bestutessin learning, but also
contribute to their formation as individuals, whialill be an impetus for independent cognitive dtfivthe ability to set and
solve new problems [5].

It should be emphasized that one of the directifmsincreasing the efficiency of the educationabgass in
pathophysiology is the use of group forms of tradni
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The National Doctrine of Education Developmenthia 21st century clearly defines the purpose
and priority directions of the state policy on eatimn development. In this context, one of the dions
is the continuous improvement of the quality of etion, updating its content, the forms of orgaiza
of the educational process and the introductianmdvative educational technologies [1, 2, 4, 6].

The task of teaching staff in higher education ypdssed on the targets set, is to select from
their methodical achievements all progressive meard thus to change, modernize, transform the
educational process, ensuring its research andomatpty character [1, 4, 10]. This approach will
contribute to establishing a creative atmospherghia group of foreign students, development of
thinking, and abilities. This should be non-violégsirning, but encouragement for cognition, resparct
the intellectual strength of the student. Freedom aght to choose will determine not only the best
results in learning, but also contribute to thairnfiation as individuals, which will be an impetus f
independent cognitive activity, the ability to aed solve new problems [4].

It should be emphasized that one of the directiongcreasing the efficiency of the educational
process in pathophysiology is the use of group $ooifriraining.

It is worth remembering that such a form of comroation (educational cooperation) in the
students’ experience is a relatively new concepiclwiwas virtually never applied. Consequently,
students’ cooperation needs to be cultivated viiehsdame diligence as any other skills: without rgrep
the “trifles”, without trying to move to a complgshenomenon, until the simple one has been worked ou
properly. It is essential to take into account soidanizational moments as how to sit in the ctassrto
look not at the teacher (as usual), but at a groage; how to agree, and how to disagree (but ha an
when it is unacceptable to deny one’s opinion); howelp, and how to ask for help — without having
worked out all these points of interaction withauatism, it is impossible to organize more comptex
flexible and creative forms of students’ coopenmatio

There are many ways in which groups are formed,they largely determine how the work is
conducted and what the result is: - At the teashehmbice. The teacher creates groups, thus puranithg
solving certain pedagogical tasks. For exampleteéaeher can divide the students into groups wigh t
same pace of work, taking into account their naigreculiarities, etc; - At the students’ requdste
grouping is done by mutual choice. This method leasuccessfully used if the teacher knows the group
well and understands why the students are willmgvork together; - By random choice. The group
formed in this way is characterized by the fact thaombines students who, under other circums&snc
may not interact in any way; - By a certain sigheTsign is determined by the teacher or the selecte
participant; - By the choice of a “leader”. A lead®chosen by the teacher or students, and hédsms
a group.

Introduction of the group form of training requirga preliminary preparation of students. To do
this, while conducting traditional pathophysiologlasses, students have to master certain types of
educational activities: - 1. Individual self-studyuring individual self-education, students perfoome
or another type of self-directed activities (workhMaboratory animals during an experiment, wogkin
with a textbook, solving situational tasks in pathgsiology), and describe its results; 2. Pairedualu
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learning. Students in stable pairs (adjacent attabte in the study room) or in pairs of alterngtin
members explain each other a certain issue, exgnessopinion and defend it, evaluate the worlaof
friend; 3. Group work on a common theme. The trajrtakes place inside the group. Students, grouped
together, interact within the groups: explain neatenal, discuss it, evaluate their activity, amdpgare

the report; 4. Mutual learning of groups. Groupatttleal with different issues or different types of
learning activities, such as theorists and experiers, are temporarily united to share their exgrers,
information and problems; 5. A student instead téacher. One or two students teach the whole group
conduct practical classes, show experiments orrdatmy animals; 6. Preparation of students’ reports
Practicing such activities, such as presentatichrigues, methodology of discussion, formulation of
gquestion and answers, reasoning opinions, revieahation and analysis.

Recently, the introduction of group forms of traigiinto the teacher’s practice has gained the
particular popularity. To a large extent this isilitated by interactive learning technologies thet most
in line with a person-centered approach to learning

The system of studying at modern high school ce&selse oriented only at the level of
“knowledge” and “understanding”. Students have e¢arh quite a lot of other skills: to think, to
understand the essence of things, to considerdgesiand concepts, and on the basis of this atulity
seek the necessary information, interpret it arglyaip in specific conditions, formulate and defetheir
own opinion. The main feature of the group forntrafning is that the learning process takes placa i
joint activity in small groups of students, uniteyl common educational purpose with indirect leaudprs
of the teacher and in cooperation with the students

The relationship between the teacher and studeqsiras the nature of cooperation, since the
teacher directly intervenes in the group's workydhktudents have questions and they themselvas se
help from the teacher. Group educational activitiggdike the frontal and individual ones, do natlage
students from each other, but on the contrary ewall one to implement the natural desire for
communication, mutual assistance and cooperation.

Consequently, the group form of training has sévammificant advantages: - during the same
period one can perform much more work; - high éficy in acquiring knowledge and skills formatien;
the ability to co-operate, skillfully conduct a clission is fostered; - the motives for learningfareed,
and humane relations between students develop.

The specific feature of group work is that: - stuideare united in groups for solving the given
educational task; - each group receives a taskpanbrms it under the leadership of a leader or a
teacher; - tasks in the group are performed in suetay that it is possible to take into account and
evaluate the individual contribution of each memiifethe group.

Elements of group work can be used at various stafjpractical classes. For example, to check
the level of students’ training at practical classene can use the following techniques [11]: - The
“Exam” technique.

Group leaders receive question cards and put thesstions in turn for each member of the
group. Students can make such cards at home, fichwirey will receive a mark: - The “Mutual poll”
technique.

The academic group is divided into pairs where esttgl interview each other. After that, each
student evaluates the opponent. The question fowahinterviewing can be prepared by the teacher in
advance: - The “Yes — no” technique.

Students are given a discussion question and thar-signal cards. Positive answer corresponds
to one color, the negative one - to another. Tvaugs are formed, and they must defend their pdint o
view: - The “Brainstorming” technique.

This is a kind of discussion which involves listegnito ideas without discussion. The group is
faced with a discussion or problem issue and ilndesits respond to it.

At the stage of explaining the material, the teadam also use many interesting and effective
methods of group learning. The most famous of thes{7, 8]: - The “Take a position” technique.

Students have the opportunity to speak and practicenunication skills, which is important for
future physicians [3, 9]. In this way, it is ad\i$® to discuss global problems, such as bioethies,
impact of pathogenic factors on human health, disgaf civilization, prevention of various diseases
The “Press” technique.

It is used when conflicting ideas arise and onels¢e take and argue a well-defined position on
the problem. The method has the following structutée position “I believe that ...”; - the justi&ition
“... because ...”; - the example “... such as -.the conclusions “therefore, | believe ...".
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The most effective use of group forms of work imgelizing and systematizing knowledge, and
thus mastering a significant amount of materiakirshort time. In the process of implementing the
technology of group training, an important role dmgs to the teacher. The teacher should create
favorable conditions for students to perceive tfwug training task and provide a basis for its sgstul
resolution. Implementation of group activities riegs additional time expenditures from the teacher,
because it is necessary to carry out appropria@dkic planning, to develop the structure of claste
make up the options of tasks. However, as the ipeashows, the groups of students where teacher
skillfully applies group learning activities shovigh learning outcomes. Less advanced studentsrobtai
new information, they have the opportunity to diet additional explanations of incomprehensibledssu
in a timely manner. Due to control by stronger stitd, they make fewer mistakes.

Meanwhile, students with a medium level of trainumgder conditions of group work quickly
learn incomprehensible issues, and the ways t@ golctical problems. Furthermore, advanced stadent
while helping their group mates to assimilate tdacational material, check and consolidate thein ow
knowledge. A well-organized group training activisyconfirmed by the famous statement of the great
Chinese philosopher Confucius: “I hear and | forjeee and | remember. | do and | understand”.
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D00 Ktopsnks

BUKOPUCTAHHA I'PYIIOBUX ®OPM POBOTH
HA IPAKTUYHUX 3AHATTAX 3
MATO®I3IOJIONTi 3 IHO3EMHUMHU

CTYJAEHTAMMU

I'pumxo FO. M.
3aBgaHHsA BHKJIaJadya BHINOI IIKOJIM CHOTOJHI -
migibpaTdt 3 BIACHOTO  JOCBiAY Taki  METOIUKH

BUKJIAJIaHHS, SKi 3MiHATh, MOJCPHI3YIOTh HaBYAIBHUI
nporec Ta 3ade3nevaTs Horo JOCIIJHUIBKAI 1 TOITyKOBHit
xapakTtep. Takuil MmiaxXing CHIpUATHME CTBOPEHHIO B IpyIi
CTyIeHTIB-iHO3eMI[iB TBOpuoi armocep, PO3BUTKY
MHCIIeHHs, 3ai0HocTel. 1le moBuHHO OyTH HE IPUMYCOBE
HABYAHHS, a 320XOYCHHS 10 Ii3HaHHA, 110Bara 0 BJIACHOT
TOYKH 30py cryaeHTa. CBobona i mpaBo BHOOPY 3yMOBHUTH
HE TIIBKM Kpallli pe3yJabTaTH B HAaBYaHHI, a U CHPHATHME
(dbopMyBaHHIO HOro SK OCOOMCTOCTI, MOTHBYBAaTHUME
CTyJIeHTa 0 CaMOCTIMHOI Ii3HABAJIBHOI HiSIIBHOCTI,
BMIHHS CTBOPIOBAaTH Ta BHPINIYBaTH HOBI IpoOieMu.
OpHuM i3 HaOpsAMKIB  MiJBHUIUCHHS  ©(pEeKTUBHOCTI
HABYaJbHO-BUXOBHOI'O Mpolecy 3 maTtodisionorii €
BUKOPHCTaHHS IPyHOBHX (OpM POOOTH.
KarouoBi  caoBa:  marodisiosnoris,
CTYIICHTH, TPYyIOBi popmMu poOOTH.
Crarrs Hagifinora 11.08.201%.

iHO3eMHI

HUCHOJb30BAHUE I'PYIIITIOBBIX ®OPM PABOTHI
HA ITPAKTUYECKHUX 3AHATUAX IO
MATO®PHU3UOJOI'M C HTHOCTPAHHBIMH
CTYJAEHTAMH
I'pumxo 0. M.

3ajaHue TpernojaBaTeNst BbICHICH IIKOJBI CErofHS -
nonoOpaTh M3 CBOETO OIBITA TAaKHE METOIHMKH IPEHOJaBaHUS,
KOTOpBIE M3MCHST, MOJCPHU3NPYIOT  y4eOHBIH Ipomecc M
obecnieyar ero HCCIENOBATENbCKUH U IOMCKOBBIH XapakTep.
Takoif momgxon Oyaer cHocoOCTBOBAaTH CO3MAHMIO B TpYyIIE
CTYJEHTOB-UHOCTPAHLICB TBOPYECKOH armMocdepsl, pa3BUTHIO
MBIIUIEHNS,, ~ cHOocOOHOCTel. OTo  HOMKHO  OBITH  HE
NPUHYAUTEIbHOE OO0y4eHHe, a IIOOLIPeHHE K II03HAHMIO,
yBa)K€HHE COOCTBEHHOM TOUYKM 3peHus cTyzaeHTa. CBobonma u
mpaBo BbIOOpa OyayT CHOCOOCTBOBAaTH HE TOJBKO JIyUIIHM
pe3ynbraTaM ydeObl, a U (OPMHPOBAHHIO €r0 KaK JIMYHOCTH,
MOTHBUPOBATh CTYJEHTa K CaMOCTOSITEIbHOH ITO3HABAaTCIHLHOM
JIeITeNTbHOCTH, YMEHHIO CO3/1aBaTh M PeIlaTh HOBHIE MPOOIEMBI.
OpHUM W3 HampaBlieHUH TMOBBIMICHUs d(deKTHBHOCTH y4ueOHO-
BOCIIUTATENIHOTO IpoLiEcca MO MAaTOGHU3HOJIOTHUM  SIBISETCS
HCIIOJIb30BAHUE IPYNIIOBBIX GOPM paboThI.

KirwoueBble ciaoBa: marodusnonorus,
CTYZICHTHI, TPYIIIOBEIE GOPMBI pabOTEL.
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